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Vision and values
Building a Hopeful Future through Kindness, Learning and Trust 
At Kirkby la Thorpe, we strive to ensure that each person is empowered to flourish and contribute positively to society. We seek to equip our pupils with the knowledge, skills and qualities necessary to navigate the complexities of our world, rooting this in Christian love. 
We are inspired by the life of St Thomas in all that we do so that we can: 
Be Positive and Active Citizens: We strive for our pupils to communicate clearly, embracing tolerance and respect for the diverse beliefs and aspirations of others.
Be Curious and Independent Members of Society: We encourage curiosity and a thirst for knowledge, instilling a longing for justice and an empathy for those in need. 
Have Confidence and Perseverance: Through trusting each other, we empower everyone to embrace challenges with confidence and perseverance, striving to achieve their full potential in all aspects of life so that they can be the best that they can be.
Have the Courage to Respectfully Challenge: We foster an environment where respectful dialogue and critical thinking are encouraged, empowering pupils to voice their opinions with courage and integrity so they can build a better future. 
Know their heritage: We cultivate an appreciation for both local and national heritage, helping pupils understand their roots and identity within the broader context of history so that they have a sense of where they are from.
Values
We are on this journey together and our Christian values of Kindness, Learning and Trust support us as we travel.
St Thomas was one of Jesus’ disciples. He encouraged others to follow Jesus on his journey (John 11.16), showing confidence and trust. He also has the courage to challenge his friends when they tell him that Jesus has resurrected from the dead; he does not take their words on face value, but asks questions with curiosity (John 20.24-29). Thomas was an important member of the early church, taking Jesus’ good news for a hopeful future to people around the world. According to traditional accounts he travelled to India, building Christian communities across the region. This is a journey that would have required great perseverance. This matters to us because we consider the ancient global heritage of the Christian faith to be an important part of our own identity as a church school. St Thomas inspires us to learn from past and current events to build a more hopeful future.
Vision and Vales Alignment
The Special Educational Needs and Disabilities Policy strongly aligns with our school's vision by ensuring inclusivity, safety, and respect for every pupil's unique needs. It echoes our aspiration for students to "Be Positive and Active Citizens" by ensuring that all pupils, regardless of medical condition, additional need or disability, can participate in school trips, visits, and activities. This promotes tolerance and respect for diversity, as students engage in inclusive learning experiences. The focus on "Curiosity and Independence" is supported by fostering environments where students can be supported to manage their needs with dignity and confidence, empowering them to be active and curious members of society. The policy's emphasis on perseverance and support aligns with the vision to build confidence and resilience, ensuring that pupils face their challenges with the support needed to succeed. Additionally, our commitment to regular risk assessments and individualised plans highlights the importance of respectful collaboration with healthcare professionals and parents, ensuring the courage to meet individual needs while maintaining the safety and well-being of every child, allowing them to contribute to their heritage and future.
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Kirkby la Thorpe
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SEND Policy

Statement of intent

1. Purpose
Kirkby la Thorpe Primary School believes that all pupils are entitled to an education that enables them to achieve their best, become confident individuals living fulfilling lives, and make a successful transition into adulthood. This document provides a framework for the identification of, and provision for, children with Special Educational Needs and Disabilities, (SEND). It is written for the benefit of all members of the school community of Kirkby la Thorpe CE Primary Academy, to ensure that all are aware of the principles underlying identification and provision, and are confidently committed to the agreed strategies.  
The framework outlines how the school will be used in meeting its duties, obligations and principal equality values in providing an appropriate high-quality education for pupils with SEND. Through successful implementation of this policy, the school aims to eliminate discrimination and promote equal opportunities.
The school will work with the LA, or equivalent, in ensuring that the following principles underpin this policy:
· The involvement of pupils and their parents in decision-making.
· The early identification of pupils’ needs and early intervention to support them.
· A focus on inclusive practice and removing barriers to learning.
· Collaboration between education, health and social care services to provide support.
· High-quality provision to meet the needs of pupils with SEND.
· Greater choice and control for pupils and their parents over their support.
· Successful preparation for adulthood, including independent living and employment.
Under the Equality Act 2010, a disability is a physical or mental impairment which has a long-term and substantial adverse effect on a person’s ability to carry out normal day-to-day activities. For the purposes of this policy, a pupil is defined as having SEND if they have:
· A significantly greater difficulty in learning than most others of the same age.
· A disability or health condition that prevents or hinders them from making use of educational facilities used by peers of the same age in mainstream settings.
· Special educational provision that is additional to or different from that made generally for other children or young people of the same age by mainstream settings.
It should be read alongside our SEND Information Report, (Local Offer), which can be observed in full on the school’s website.
The Special Educational Needs Code of Practice: 0 to 25 years (2015), offers guidance on the content of any school’s SEND Policy. This document adheres to these guidelines.

As a result, the aims of this policy are:
· to create an environment that meets the special educational needs of each child;
· to ensure that the special educational needs of children are identified early, assessed and provided for, through a graduated response;
· to make clear the expectations of all partners in the process;
· to identify the roles and responsibilities of staff in providing for children’s special educational needs;
· to enable all children to have full access to all elements of the school curriculum; and
· to involve parents, pupils and outside agencies in developing a partnership of support which will nurture confidence in the strategies adopted by the school.


2. Scope
Due to the nature of this policy, it must be read alongside, and in conjunction with, a number of other policies.  These include:
· Teaching and Learning;
· Behaviour and Discipline;
· Marking;
· Supporting Children with Medical Conditions;
· Safeguarding; 
· Equal Opportunities; and 
· Subject specific policies.  
· Accessibility Policy

3. Policy

Our legal responsibilities
This policy complies with the statutory requirements laid out in the Special Educational Needs and Disability Code of Practice 0-25 (January 2015) DfE/DoH  which requires all schools to ‘have regard to the Code of Practice’ and has been written with reference to the following guidance and documents: (See Appendix 1 for a brief explanation of each document.)

· Children and Families Act 2014 Part 3
· Equality Act 2010 (updated June 2015)
· Equality Act 2010: Advice for Schools (DfE February 2013, updated June 2018)
· Keeping Children Safe in Education: for schools and colleges (Sept 2018)
· Working Together to Safeguard Children (August 2018)
· Reasonable adjustments for disabled pupils (2015)
· Supporting pupils at school with medical conditions (August 2017)
· The Mental Capacity Act Code of Practice: Protecting the vulnerable (2005) 

This policy has due regard to statutory and non-statutory guidance, including, but not limited to, the following:
· DfE (2015) ‘Special educational needs and disability code of practice: 0 to 25 years’
· DfE (2015) ‘Supporting pupils at school with medical conditions’
· DfE (2018) ‘Working Together to Safeguard Children 2018’
· DfE (2018) ‘Mental health and wellbeing provision in schools’
· DfE (2021) ‘School Admissions Code’
· DfE (2022) ‘Keeping children safe in education 2022’
· Equality and Human Rights Commission (EHRC) (2015) ‘Reasonable adjustments for disabled pupils’


The SEN Policy will be reviewed annually, in line with The Code of Practice.   
However, if there are significant changes to context or personnel, this will be amended sooner. The SEN Information regulations, published on the school website, will be updated annually as required by current legislation. The SENCo at Kirkby la Thorpe CE Academy is Rebecca Brown

The SEND Governor is Vicky Smith.	

The Designated Safeguarding Lead is Clare Early


This policy operates in conjunction with the following school policies:
· Admissions Policy
· Pupil Equality, Equity, Diversity and Inclusion Policy
· Pupil Confidentiality Policy
· Data Protection Policy
· Records Management Policy
· Social, Emotional and Mental Health (SEMH) Policy
· Supporting Pupils with Medical Conditions Policy
· Child Protection and Safeguarding Policy
· Careers Policy
· Suspension and Exclusion Policy
· Behaviour Policy
· Complaints Procedures Policy
· Accessibility Policy


Definition of Special Educational Needs and Disability
The Special Educational Needs and Disability Code of Practice (0-25 years) 2015 states that: ‘A child or young person has SEN if they have a learning difficulty or disability which calls for special educational provision to be made for him or her. A child of compulsory school age has a learning difficulty or disability if he or she: has a significantly greater difficulty in learning than the majority of others of the same age; 
Or
has a disability which prevents or hinders him or her from making use of educational facilities of a kind generally provided for others of the same age in mainstream schools or post 16 institutions’. 

‘A child under compulsory school age has SEN if he or she is likely to fall within the definition above when they reach compulsory schools age or would do so if special educational provision was not made for them’.            (Section 1:  xiii; xiv)

Many children and young people who have SEN may have a disability under the Equality Act 2010 – that is  ‘… a physical or mental impairment which has a long term and substantial adverse effect on their ability to carry out normal day to day activities’. This definition provides a relatively low threshold and includes more children than many realise:  ‘long-term’ is defined as ‘a year or more’ and ‘substantial’ is defined as ‘more than minor or trivial’.  (Section 1: xviii)  

This definition includes children and young people with long term medical conditions such as asthma, diabetes, epilepsy and cancer. Children and young people with such conditions do not necessarily have SEN, but where a child requires special educational provision over and above the adjustments, aids and services required by the Equality Act 2010, they will additionally be covered by the SEND definition.  In addition, we are required to also have regard to statutory guidance regarding supporting pupils with medical conditions (DfE 2017).

Inclusion Statement
At our school we believe every child should have the opportunity to experience success in learning at the highest possible standard.  We do this, within the context of Christian belief and practice, by taking account of pupils’ varied life experiences and needs.  We offer a broad and balanced curriculum and have high expectations for all children.  The achievement, attitude and well-being of every child matters, and inclusion is the responsibility of every person within our school community.   All children and young people are entitled to an education that enables them to make progress so that they:
                                                                 
· achieve their best
· become confident individuals living fulfilling lives, and
· make a successful transition into adulthood, whether into employment, further or higher education or training. 
Special Educational Needs and Disability Code of Practice, 2015

[bookmark: _Toc224048789]Policy Principles
In line with the Code of Practice (2015) and the Children and Families Act (2014), Kirkby la Thorpe CE Academy is committed to the following key principles:
· All pupils with SEND must have their needs routinely met;
· Early identification and early intervention are essential for ensuring better outcomes for pupils;
· Raising the achievement of pupils with SEND is a whole school responsibility;
· All pupils are encouraged and supported to be active partners in the decision making about their education;
· Active, respectful  involvement of parents/carers as equal partners in the education of their child has a positive impact on the learning and well-being of their child;
· All pupils with SEND should have the opportunity to learn alongside their mainstream peers in a fully inclusive environment;
· All pupils benefit from ‘Quality First Teaching’. This means that all teachers are expected to assess, plan and teach all children at a level which allows them to progress;
· Collaborative working with external partners and services  is essential to ensure we effectively meet pupil need;
· Effective transition arrangements must be in place across all phases of education to ensure positive outcomes for the pupil and their family;
· Resources allocated to SEND must be effectively used to secure maximum impact and value for money; and
· Systems for monitoring and evaluating developments in SEND support improvement in pupil’s learning and provide appropriate challenge.
Headteacher
· The head teacher is responsible for monitoring and evaluating the progress of all pupils and for making strategic decisions which will maximise their opportunity to learn.
· The head teacher and the governing body will delegate the day to day implementation of this policy to the Special Educational Needs Coordinator (SENCo).
· Together with the SENCo, the head teacher will monitor the progress of all vulnerable learners through:
· analysis of the whole-school pupil progress tracking system;
· maintenance and analysis of a whole-school provision map for vulnerable learners as supplied by SENCo;
· pupil progress meetings with SENCo and individual teachers;
· regular meetings with the SENCo; and
· discussions and consultations with pupils and parents.

Special Educational Needs Coordinator (SENCo)
In line with the SEN Code of Practice 2015 and the mandatory standards identified within National SENCo Award training, the SENCo  has ‘an important role to play with the headteacher and the governing body in determining the strategic development of SEN policy and provision’  (6:87). They will be most effective if they are part of the school leadership team. 

The SENCo will oversee the day- to-day operation of this policy by:  
· overseeing and analysing the Learning Plan, (Appendix 2), of each child with SEN, and those identified as a record of concern, (ROC);
· maintaining a whole provision map that lists pupils with special educational needs – identifying those in receipt of additional SEND support from the schools devolved budget, those in receipt of High Needs funding and those with current statements of Special Educational Need or Education Health and Care plans (EHC);
· co-ordinating provision for children with special educational needs;
· liaising with and advising teachers, offering professional support;
· contributing to the in-service training of staff;
· with the Head Teacher, managing other classroom staff involved in supporting pupils with SEND and those who have been identified as a ROC;
· overseeing the records on all children with Special Educational Needs and/or disability;
· implementing a programme of Annual Review for all pupils with an Education, Health and Care Plan, (EHCP).  Complying with requests from an EHCP Coordinator to participate in a review;
· carrying out referral procedures to the Local Authority to request High Needs funding and/or an EHCP when it is suspected, on strong evidence arising from previous intervention, (additional SEND support from devolved budget), that a pupil may have an on-going special educational need which will require significant support;
· overseeing the smooth running of transition arrangements and transfer of information for all pupils who transfer from one phase of education to another;
· monitoring the school’s system for ensuring that specific Learning Plans have a high profile in the classroom and with pupils;              
· evaluating regularly the impact and effectiveness of all additional interventions for pupils with SEND or who have been identified as a ROC;
· meeting at least termly with each teacher to review and revise learning objectives for all vulnerable learners in their class who are on the school’s provision map; 
· meeting at least three times a year and consulting sensitively with parents and families of pupils with SEND, keeping them informed of progress and listening to their views, in conjunction with class teachers; 
· ensuring SEND pupils receive appropriate support and high quality teaching;
· attending area SENCo network meetings and training as appropriate;
· liaising with the school’s SEND Governor, keeping them informed of current issues regarding provision for vulnerable learners, including those with Special Educational Needs and/or disability (nationally, locally and within school);
· liaising closely with a range of outside agencies to support vulnerable learners; and
· ensuring effective deployment of resources – including teaching assistant support - to maximise outcomes for all groups of vulnerable learners and ensure value for money.
Class teacher 
Together with the SENCo, class teachers agree:
· which pupils in the class require a ROC or who have SEND. Parents/Carers would also be involved in this discussion;
· which pupils are underachieving and need to have short term additional interventions monitored on a  Learning Plan – but do not necessarily have special educational needs; and
· which pupils require additional support because of a special educational need and need to go on the school’s SEN register. Some of these pupils may require advice/support from an outside professional and, therefore, a Learning Plan to monitor their progress. (This would include pupils with EHCPs).

Class teachers will provide good outcomes for all groups of vulnerable learners by:
· providing reasonable adjustments to teaching and learning opportunities, including adapted work for potential learning differences including EAL pupils which reduces linguistic difficulty whilst maintaining cognitive challenge; and
· ensuring there is adequate opportunity for pupils with special educational needs to work on agreed targets which are genuinely ‘different from or additional to that normally available to pupils of the same age’ as part of the differentiated curriculum offer and strategies available to each pupil. (SEN Code of Practice 2015.  6:15).
· updating RoCs and ILPs each small term (x6/year)
· inviting parents to attend a meeting to review the pupil’s targets each full term (x3/year).

Teaching Assistants
Teaching Assistants will work towards our key principles by:
· working with individuals and small groups;
· helping to prepare materials and resources;
· liaising regularly with class teachers to give feedback and help assess interventions;
· recording progress and outcomes;
· noting observations of progress and outcomes of set targets for pupils with an EHCP.

Pupils
Pupils are expected to work towards our key principles by:
· discussing and knowing their targets;
· knowing how and who is going to help them reach their potential; and
· attending review meetings as appropriate to actively participate in their learning pathway.

Parents/Carers
Parents/carers are expected to work towards our key principles by:
· participating in the assess/plan/do/review progress meetings with their child, the class teacher and the SENCo as necessary;
· ensuring that children are punctual to arrive in school and that they maintain as good an attendance record as possible;
· offering encouragement and praise to their children, and giving due importance to  hearing them read, supporting them in their homework and helping them to work towards their targets set out on their child’s Learning Plan;
· contacting the school to discuss matters which may affect their child’s happiness, progress and behaviour; and
· encouraging their child’s independence as they move through school

SEND Governance
To meet the statutory requirements of the Code of Practice (2015) and Children and Families Act 2014 (Section 69):
· we have a member of the governing body responsible for over-seeing SEN in our school; and
· the governing body publishes information on the school website about the implementation of the policy for pupils with SEND.  The information published is updated annually and any changes to the information occurring during the year are updated as soon as possible. This information, known as Our Local Offer, meets the requirements set out in the Special Educational Needs and Disability Regulations 2015.

In accordance with Children and Families Act 2014 (Section 69), we have a duty to publish information about:
· The arrangements for the admission of disabled persons as pupils at the school.
· The steps taken to prevent disabled pupils from being treated less favourably than other pupils.  
· The facilities provided to assist access to the school by disabled pupils;  the Equality Act 2010 further requires schools to ‘make reasonable adjustments’ and have ‘an anticipatory duty’.
· The accessibility plan prepared by the governing body or proprietor (under paragraph 4 of Schedule 10 of Equality Act 2010).

SEN Support:  assess, plan, do, review
The school is aware of its statutory duty to provide a broad and balanced curriculum and recognise that high quality teaching, which is differentiated for individual pupils, is the first step in responding to pupils who have or may have SEND.
Once a pupil has been identified with SEND, the school will employ a graduated approach to meeting the pupil’s needs. This will be through the adoption of a four-part cycle – assess, plan, do, review – whereby earlier decisions and actions are revisited, refined and revised with a growing understanding of the pupil’s needs and of what supports the pupil in making good progress and securing good outcomes. 
Where higher levels of need are identified, the school will access specialised assessments from external agencies and professionals.
Where, despite the school having taken relevant and purposeful action to identify, assess and meet the SEN of a pupil, they have not made expected progress, the school, in consultation with parents, will consider requesting an Education, Health and Care needs assessment.
Once a child has been correctly identified with special educational needs or as requiring a ROC, the class teacher will meet regularly with the parents/carers to keep them informed of small steps of progress as part of the ‘assess, plan, do, review’ cycle.  However, as part of the review process within the Code, regular reviews will be available with the SENCo, as and when necessary.  Normally these will be three times a year; more frequent meetings might become necessary if there is a need to move from SEN Support towards a request for statutory assessment for an EHC.  

Teachers at school will:
· Set high expectations for every pupil.
· Plan stretching work for pupils whose attainment is significantly above the expected standard.
· Plan lessons for pupils who have low levels of prior attainment or come from disadvantaged backgrounds.
· Use appropriate assessment to set targets which are deliberately ambitious.
· Plan lessons to ensure that there are no barriers to every pupil achieving.
· Be responsible and accountable for the progress and development of the pupils in their class, including where pupils access support from teaching assistants or specialist staff.
Decisions on whether to make special educational provision for pupils will be based upon:
· Discussions between the teacher and SENCO.
· Analysis of the pupil’s progress – using internal formative and summative assessments, alongside national data and expectations of progress.
· Discussion with the pupil and their parent
The school recognises that early identification and effective provision improves long-term outcomes for pupils. As part of the overall approach to monitoring the progress and development of all pupils, it has a clear approach to identifying and responding to SEND as outlined in the school’s SEN Information Report.
With the support of the SLT, classroom teachers will conduct regular progress assessments for all pupils, with the aim of identifying pupils who are making less than expected progress given their age and individual circumstances.
In line with the Code of Practice methodology of Assess, Plan, Do, Review, children with SEN are identified as early as possible. Class teachers are continually aware of children’s learning and the progress of every child is monitored termly.  Where a child is identified (assessed) as not making progress, in spite of quality first differentiated teaching, they are raised as an initial concern with the SENCo. These concerns are shared with parents and an immediate plan of action is agreed; moving from Wave 2 to Wave 3 intervention as appropriate.

The process is as follows:
· Assess: establishing a clear assessment of the pupil’s needs
· Plan: agreeing the adjustments, interventions and support to be put in place, as well as the expected impact on progress, development or behaviour, along with a clear date for review
· Do: implementing the agreed interventions and support
· Review: analysing the effectiveness of the interventions and their impact on the pupil’s progress in line with the agreed review date
Less than expected progress can be characterised by progress which:
· is significantly slower than their peers from the same baseline;
· fails to match or better the child’s previous rate of progress; and/or
· fails to close the attainment gap between the child and their peers.
     
There are four distinct categories of SEN need as identified within the Code of Practice 2014:
· Communication and Interaction
· Cognition and Learning
· Social, emotional and mental health
· Physical and sensory


Wherever possible pupils will remain with their class teacher in the classroom, as this is where they learn best, with the rest of their class.  However, there are times when ‘additional to, different from’ interventions need to be offered to support pupils in their learning.  When any additional support is allocated, whether it is delivered by a teacher, specialist teacher or Teaching Assistant, the focus of all intervention will be on outcomes; our aim is to put in sufficient support to enable our pupils to reach challenging targets, but without developing a learned dependence upon an adult. All pupils on the SEN register will be supported, monitored and reviewed appropriately; internal assessments will be moderated to ensure validity and reliability.  External advice will be acted upon and any additional training to meet needs will be sought, as necessary.

EAL
The school is aware that there may be pupils at the school for whom English is not their first language and appreciates that having EAL is not equated to having learning difficulties. At the same time, when pupils with EAL make slow progress, it will not be assumed that their language status is the only reason; they may have SEND.
The school will consider the pupil within the context of their home, culture and community and look carefully at all aspects of a pupil’s performance in different subjects to establish whether the problems they have in the classroom are due to limitations in their command of English or arise from SEND.

Funding for SEND support
Where additional pupil needs are identified the school will use its delegated funding allowance to provide early intervention support for the benefit of pupils identified with SEND.
Where pupils with SEND have been receiving early intervention support but are still not making sufficient progress, the school will consider accessing high needs top-up funding from the LA to provide additional specialist support.
EHC needs assessments and plans
Where, despite the school having taken relevant and purposeful action to identify, assess and meet the SEN of a pupil, they have not made expected progress, the school, in consultation with parents, will consider requesting an Education, Health and Care needs assessment.

The purpose of an EHC plan is to make special educational provision to meet the SEND of the pupil, to secure the best possible outcomes for them across education, health and social care and prepare them for adulthood.
As part of the EHC needs assessment, the school will meet its duty by:
· Responding to any request for information as part of the EHC needs assessment process within six weeks from the date of the request, unless special exemptions apply as outlined in the SEND code of practice.
· Providing the LA with any school-specific information and evidence about the pupil’s profile and educational progress.
· Gathering any advice received from relevant professionals regarding their education, health and care needs, desired outcomes, and any special education, health and care provision that may be required to meet their identified needs and achieve desired outcomes.
If, following the assessment, the LA decides not to issue an EHC plan, the school will be provided with written feedback collected during the EHC needs. It will use this information to contribute to the graduated approach and inform how the outcomes sought for the pupil can be achieved through further special educational provision made by the school and its partners.
Where the LA decides to issue an EHC plan, it must consult the prospective school by sending a copy of the draft plan and consider their comments before deciding whether to name it in the pupil’s EHC plan. The school will meet its duty to provide views on a draft EHC plan within 15 days.
The school will admit any pupil that names the school in an EHC plan and will ensure that all those teaching or working with a pupil named in an EHC plan are aware of the pupil’s needs and that arrangements are in place to meet them.
Reviewing EHC plans
The school will ensure that teachers monitor and review the pupil’s progress during the year and conduct a formal review of the EHC plan at least annually.
The school will:
· Cooperate with the LA and relevant individuals to ensure an annual review meeting takes place, including convening the meeting on behalf of the LA if requested.
· Ensure that the appropriate people are given at least two weeks’ notice of the date of the meeting, such as representatives from the LA SEN, social care and health services.
· Seek advice and information about the pupil prior to the annual review meeting from all parties invited, and send any information gathered to all those invited, at least two weeks in advance of the meeting.
· Ensure that sufficient arrangements are put in place at the school to host the annual review meeting.
· Contribute any relevant information and recommendations about the EHC plan to the LA, keeping parents involved at all times.
· Lead the review of the EHC plan to create the greatest confidence amongst pupils and their parents.
· Prepare and send a report of the meeting to everyone invited within two weeks of the meeting, setting out any recommendations and amendments to the EHC plan.
· Clarify to the parents and pupil that they have the right to appeal the decisions made regarding the EHC plan.
· Where possible for LAC, combine the annual review with one of the reviews in their care plan, in particular the personal education plan (PEP) element.
· Where necessary, provide support from an advocate to ensure the pupil’s views are heard and acknowledged.
· Where necessary, facilitate support from an advocate to ensure the parent’s views are heard and acknowledged.
· Review each pupil’s EHC plan to ensure that it includes the statutory sections outlined in the ‘Special educational needs and disability code of practice: 0 to 25 years’, labelled separately from one another.
If a pupil’s needs significantly change, the school will request a re-assessment of an EHC plan at least six months after an initial assessment. Thereafter, the governing board or headteacher will request the LA to conduct a re-assessment of a pupil whenever they feel it is necessary.
At every stage of the SEN process it is our policy to work in partnership with our parents/carers and their child to secure the best possible outcomes.

COMPLAINTS
In most instances, complaints can be resolved at class teacher level.  However, if this is not possible, complaints relating to SEN should be addressed to the SENCo and/or the Headteacher.  If a situation remains unresolved, a formal complaint using the school’s complaints procedure, available from the school office, should be put in place.  

Failing this, it would be necessary to contact the Local Authority Head of Service for Additional Needs:

Head of Additional Needs in Lincolnshire	Katie Marsden 
						9-11 The Avenue
						Lincoln
						LN1 1PA


EQUAL OPPORTUNITIES
The school is committed to providing equal opportunities for all, regardless of race, faith, gender or capability in all aspects of school.  We promote self and mutual respect and a caring and non-judgmental attitude throughout the school.


4. References
· National Curriculum:Primary Curriculum: 2013
· Special Educational Needs and Disability Code of Practice 0-25 (January 2015) DfE/DoH  
· Children and Families Act 2014 Part 3:   
· Equality Act 2010 (updated June 2015)
· Equality Act 2010: Advice for Schools (DfE February 2013, updated June 2018))
· Working Together to Safeguard Children (August 2018))    
· Reasonable adjustments for disabled pupils (2015) 
· Supporting pupils at school with medical conditions (August 2018))  
· The Mental Capacity Act Code of Practice: Protecting the vulnerable (2005) 





Appendix 1

Our legal responsibilities
This policy complies with the statutory requirements laid out in the Special Educational Needs and Disability Code of Practice 0-25 (amended January 2015) DfE/DoH  which requires all schools to ‘have regard to the Code of Practice’ and has been written with reference to the following guidance and documents:

Children and Families Act 2014 Part 3:   Children and young people in England with special educational needs or disabilities

Equality Act 2010:  the School has a statutory duty not to directly or indirectly discriminate against disabled children and young people and must make ‘reasonable adjustments’, including the provision of auxiliary aids and services for them, and the school must have an ‘anticipatory duty’ towards disability. 

Equality Act 2010: Advice for Schools (DfE February 2013): non-statutory advice from the DfE to help schools understand how the Equality Act affects them and how to fulfil their duties under the Act.

Working Together to Safeguard Children (2013):  Statutory guidance from the Department for Education which sets out what is expected of organisations and individuals to safeguard and promote the welfare of children  

Reasonable adjustments for disabled pupils (2012): Technical guidance from the Equality and Human Rights Commission 

Supporting pupils at school with medical conditions (2014): statutory guidance from the Department for Education

The Mental Capacity Act Code of Practice: Protecting the vulnerable (2005) 
This policy has been written in light of our Safeguarding Policy and has direct links to our policies on behaviour, anti-bullying, medical and curriculum.   It was written in consultation with the Governing Body, Headteacher, current school staff and parents.  It should be read in conjunction with our Disability Equality Scheme and the SEN Information Report as required by the Special Educational Needs and Disability Regulations (Schedule 1 Regulation 51) as published on our school website.



Appendix 2
Individual Learning Plan
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Record of Concern (RoC)
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Individual Support Plan (ILP)
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